
 
 

 
 
 

 

 
 

An Invitation to Apply for the Position of  

President 

Reed College 
Portland, Oregon 

 
“If you are a genuine intellectual, live the life of the mind, and want to learn for the sake of the 
learning, the place most likely to empower you is . . . the most intellectual college in the 
country—Reed in Portland, Oregon. . . . Reed is a precious asset of American democracy. It 
develops . . . men and women who have the character and the ability to make the increasingly 
tough decisions in an increasingly complex and troubled society.” 

—Loren Pope, Colleges that Change Lives 
 
The College 
 
Reed College is a prestigious college of the liberal arts and sciences with 1,474 students located 
in Portland, Oregon. Reed provides one of the nation’s most intellectually rigorous 
undergraduate experiences, with a highly structured academic program balancing broad 
distribution requirements and in-depth study in a chosen academic discipline. 
 
The college has consistently attracted gifted students, men and women. They are idiosyncratic, 
willful, intellectual, creative, and independent. They seek a challenging program of study in 
which strong and ever-improving skills in reading, writing, critical analysis, and laboratory work 
are the expectation. For students at Reed, academic rigor and intellectual invention are the 
central focus of college life. They are by training and inclination uniquely adapted to the 
competitive, creative requirements of the modern world. 
 
The faculty consists of dedicated teacher-scholars. Uniquely committed to their pedagogical 
mission, they regularly engage their students as collaborators in research, scholarship, and 
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artistic expression. Faculty at Reed have the unusual luxury of assuming that coursework, 
laboratory work, and artistic work are the main priority of their students. 
 
Reedies are a rare breed. 
 
Origins 
 
Reed College admitted its first freshman class in 1911, and this academic year celebrates its 
centennial.  
 
At the turn of the twentieth century, traditional American colleges of the liberal arts and sciences 
had begun to lose primacy to newly established land-grant colleges, research universities, and 
professional schools. These institutions tailored their programs to meet the specialized, utilitarian 
needs of the increasingly industrialized age. Many traditional colleges responded to this 
challenge by relaxing their academic requirements, promoting collegiate spectator-sports, and in 
some cases permitting the children of social climbers to “earn” degrees principally by paying 
tuition. “The sideshows,” as Woodrow Wilson famously noted, “had swallowed up the circus.” 
 
The founders of Reed College conceived of the college as an antidote to the deterioration of 
American higher education. In an age when science, technology, and industry dominated the 
public imagination, they sought to breathe renewed life into the traditional liberal arts education. 
They believed that a rigorous education in the liberal arts and sciences would endow Reed 
graduates with the ability to lead productive and examined lives in the fast-changing world in 
which they lived. 
 
Out in the frontier town of Portland, Oregon, a Harvard-educated Unitarian minister named 
Thomas Lamb Eliot, administering a generous $3 million bequest from the estate of Oregon 
steamboat magnate Simeon Reed, recruited a 31-year old president named William Trufant 
Foster to build the “Ideal College.” Fresh from finishing his dissertation at John Dewey’s 
Columbia Teachers College, Foster set out to create a co-educational, non-sectarian school 
designed to equip students with the most rigorous set of intellectual skills possible for holding 
their ground in a rapidly changing world. 
 
Under Foster’s plan, students and professors were encouraged to study together in a 
collaboration unbound by custom, tradition, or codified rules of behavior, tempered only by an 
Honor Principle of individual restraint that Foster felt no need to define, lest it become sclerotic. 
To maintain the highest standards of intellectual purity, Foster imposed a number of curricular 
hurdles, including a thesis and oral exam in a student’s senior year. To ensure small, intimate 
classes, the student-to-faculty ratio was set at 10:1, and professors were directed to focus on 
teaching, not research. To instill self-discipline and discourage students from working for grades 
instead of for learning, professors posted no grades except upon request after graduation. To 
cultivate egalitarianism and inclusiveness, Foster banned fraternities and sororities, honors and 
awards, as well as what he considered the sideshow amusements of intercollegiate sports. To 
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promote a democratic community, he provided faculty with an unprecedented share in 
governance and students with an unusual degree of autonomy over student affairs. 
 
Foster’s main goal was to make critical thinking the Holy Grail at Reed. To that end, intellectual 
freedom—the ability to think anything and everything without boundaries—became the context 
for community at the college. Only in such an environment, Foster believed, could students be 
trained in the self-reliance, independence, and intellectual risk-taking necessary for becoming 
innovators in modern society. Modeling that kind of entrepreneurial spirit, Foster declared that 
he hoped “Reed College would stand staunchly—and if necessary, stand alone—for whatever 
Reed College considered right.” 
 
Within a few years of opening its doors, Reed was hailed as an intellectual powerhouse and one 
of the most demanding colleges in the country. It was co-ed in a time when virtually all liberal 
arts colleges were single sex. It was urban when most were rural and it was, in contrast to the 
prevailing ethos of the established colleges, open to first-generation students, Westerners, and 
the children of immigrants. It attracted a formidable student body. 
 
In 1921, Foster’s successor, historian Richard Scholz, institutionalized the main pillars of 
Foster’s design—intellectual freedom, academic rigor, and egalitarian democracy—into one of 
the first general education curriculums in the country. Scholz’s primary aim was integration, and 
he pursued it by grouping Reed’s academic departments into four divisions (a Division of the 
Arts was added later), and by establishing a set of distribution requirements that struck a balance 
of breadth and depth in the pedagogy. To that end, he anchored his prescribed curriculum in a 
one-year Western humanities program required of all first-year students, and added a qualifying 
exam at the end of the junior year to ensure that students were prepared to undertake the 
specialized independent study of their senior thesis. To foster peer-to-peer learning, he 
introduced the small conferences he had experienced at Oxford as one of the country’s first 
Rhodes Scholars. 
 
Unlike many of the Western Civilization courses and Great Books programs that followed 
Scholz’s curriculum, humanities at Reed was neither merely a survey course nor a curriculum of 
overriding metaphysics. Its primary purpose was to serve as an exercise in inquiry and in the 
development of a student’s critical reasoning, emotional sensitivity, imagination, and judgment, 
shaped and tested through writing, small group discussion, and individual conferences with 
professors. As in other subjects taught at Reed, disciplined critical thinking was intended to be 
both the primary means and significant end.  
 
After Scholz’s untimely death in 1924, the faculty assumed a stronger role in administrative 
affairs, making the college a faculty-led institution with a relatively weak presidency until the 
mid-fifties. During this period the faculty turned the institution inward, largely for the sake of 
self-protection from those threatened by the heterodoxy of its college life and academic freedom.  
 
The resulting insularity served to intensify and refine Reed’s pedagogical model. Frugality, 
imposed by a modest endowment and limited local fundraising, also reinforced the need to keep 
the mission tightly focused on three things: critical thinking for the sake of critical thinking, the 
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primacy of teaching, and a prescribed curriculum that provided both breadth, as exemplified by 
the humanities program, and depth, as typified by the senior thesis. 
 
The faculty were led by remarkable scholars, formidably committed to their mission and 
intensely engaged with the Reed community that they invented and nurtured. They were close 
socially and many lived nearby. They resisted any tinkering with the fundamentals. Students who 
responded to the faculty’s challenge were deemed Reedies and were welcomed.  Students who 
could not or would not were expected to move on. 
 
The intense, self-critical, and demanding nature of the Reed experience and the intellectual 
freedom given to students, has produced a steady yield of highly successful Reedies in fields 
such as biotech, finance, literature and the arts, high tech, and social entrepreneurism. In the 
academic arena, Reed produced a streak of Rhodes Scholars in its first fifty years (and still has 
the second highest number of Rhodes Scholars from a liberal arts college). The college achieved 
considerable success, but success with an implicit cost.  
 
From the 1920s to the 1970s, Reed’s insistence on the primacy of intellectual growth and its own 
egalitarian ideals, coupled with meager resources, led the college to a principled neglect of 
student support outside the classroom. In this period, the college’s limited ability to provide 
financial aid, on-campus housing, academic and non-academic support services, and timely 
counseling, both personal and academic, led to low retention and graduation rates and 
ambivalent alumni commitment compared to other institutions of Reed’s academic stature.  
 
The college had an ideal of inspiring among students a sense of self-reliance that extended 
outside the classroom. Students were meant to respond to a highly intense intellectual regimen, 
but to take responsibility, largely independently of the college, for their personal lives. The 
college embraced the Honor Principle and made virtues of student independence and of its own 
limited finances. Most students lived off campus, avoiding the cost of dormitories and related 
services. Most student activities were student-invented and student-managed; there were few 
structured student activities to band students together. In what might arguably have become the 
most intense academic undergraduate experience in the country, there were few institutional 
responses to student stress. The graduation rates for the college’s first 80 years were typically 
below 50 percent, but this was accepted as the necessary cost of “self-selection.”   
 
For much of its first 100 years, Reed’s exaltation of the life of the mind and inward focus meant 
that it led a financially frugal and sometimes perilous existence, struggling against political, 
cultural, financial, and even academic tides. A lightning rod at times for local criticism, the 
college was tagged during Portland’s post-World War I Red Scare with the pejorative slur 
“communism, atheism, and free love.” Reedies in turn adopted the slur as their unofficial tongue-
in-cheek motto, a tradition that stands to this day. In the McCarthy era, college faculty were 
subject to suspicion and withdrew from local involvement. In the late 1960s and 1970s, as some 
Reedies adopted the mores of the time, stories about student use of alcohol and other drugs 
regularly cropped up in the Portland papers and sometimes appeared in the national press. The 
cycle reinforced Reed’s insularity and had a limiting effect on admissions just when the most 
prestigious national universities began to compete for Reed’s exceptionally bright but 
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idiosyncratic students. It also resulted in anemic financial support from business and 
philanthropy interests in the Pacific Northwest.  
 
Recent History 
 
In 1971, when Paul Bragdon became its president, Reed had an endowment of $4 million, 
representing about one-third of the purchasing power of the original $3 million founding grant of 
1911. Those who graduated, and many who did not, felt indelibly shaped by the experience but 
were also ambivalent about it, which translated to poor alumni giving. Reed’s limited fundraising 
had gone to build the bones of a very fine campus and to support the academic program rather 
than to accumulate financial resources. 
 
Bragdon developed a strong administration whose legacy endures to this day. That 
administration imposed a formidable fiscal discipline; built, managed, and rehabilitated facilities; 
and created one of the nation’s first information technology infrastructures. Early in his tenure, 
Bragdon began to recruit to the board of trustees key alumni and enlightened Portland business 
leaders who believed in Reed’s mission and in its faculty and students. They felt strongly that 
Portland and the West deserved an excellent liberal arts college on par with anything that the 
nation had to offer. Thus began a long process of financial, alumni, and student development 
sustained by three long-serving presidents: Paul Bragdon (1971–88), Steven Koblik (1992–
2001), and Colin Diver (2002–12). In each of these administrations, the trustees, led by their 
presidents, mounted a major fundraising campaign that doubled the amount raised by the 
previous administration. 
 
At the same time, gifted members of the board, led by Walter Mintz ’50 (later board chair), 
piloted Reed’s endowment in the financial markets. They pioneered the use of alternative 
investments long before they were popular with other endowed institutions, investing heavily in 
equities and technology in the run-up of the 1990s and then exiting gracefully and on time. The 
combination of substantial fundraising and astute investment management had the right effect. In 
20 years—less than a generation—Reed’s endowment climbed from a trivial $15 million in 1982 
to $292 million in 2002, peaking at $456 million in 2007. It was about $400 million in June of 
2011. The current Centennial Campaign, which publicly launched in 2009 with a target 
completion date of December 2012, is near 90 percent of its $200 million goal. Alumni 
participation has grown from meager numbers to an almost respectable 30 percent participation 
rate. 
 
The college has used its wealth wisely for investments in infrastructure and faculty, but it retains 
a legacy of fiscal prudence. One hears complaints about the growth of “administration” as 
unwarranted cost, compared to a parsimonious era when the faculty did it all. Its long history of 
forced frugality remains firmly ingrained in the campus culture, yet Reed’s endowment in the 
fall of 2010 was $255,000 per student. The median of the top 20 was $283,000, with Haverford 
and Carleton just modestly ahead of Reed and Davidson just modestly below. The very 
wealthiest liberal arts colleges—Pomona, Swarthmore, Amherst, and Williams—averaged 
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roughly $800,000 per student. To sustain the costs of the future, the college requires substantially 
more capital, but it is currently well positioned among leading liberal arts colleges. 
 
Reed has also made considerable progress in the rich mix of student culture and student support, 
its other Achilles’ heel. Over the past twenty years and especially in the last ten, there has been a 
conscious effort to support student success through much improved financial aid, diligent student 
counseling, greater academic support and an increase in on-campus residency to 70 percent. The 
statistics reflect this effort. For the first-year students of 1982, only 28 percent were graduated in 
four years (54 percent in six years). Those graduation rates have steadily risen, to 48 percent of 
the first-year students of 1992 (68 percent in six years) and 60 percent of the first-years of 2002 
(77 percent in six years). The four-year graduation rate jumped ten points last year, to 70 percent 
for the freshmen of 2007. Given current trends, the college hopes and expects that the entrants of 
2007 will have a six-year graduation rate of roughly 80 percent, still below the 85 percent rate 
Reed intends to attain, but decidedly on the right path. 
 
Reed’s student services aim not merely to exist and perform but to invent, define, and model the 
very best that the field has to offer. An energetic young team has grown within the Reed culture, 
engaging students and faculty, and working intently with, not against, the Honor Principle. They 
have delivered effective personal counseling; installed comprehensive campus safety guidelines; 
built fitness, health, and wellness services; provided professional academic advising; and 
intervened assiduously with the abuse of alcohol and other drugs. The effect is evident in an 
accelerating trajectory of student success. 
 
Reed shows similar intentional progress in admissions. In the 1970s the college struggled every 
year to make its class. In the past ten years, the college has greatly expanded its applicant pool 
(3,059 for the most recent freshman class versus 1,731 ten years ago) and increased its first-year 
matriculants from 316 in 2002 to 374 in 2011 without sacrificing standards (the freshman class 
posting an average SAT score of 1,384, versus 1,347 ten years ago). At the same time, Reed has 
added significantly to college diversity, increasing its proportion of American minority students 
from 14 percent to 25 percent, and tripling the number of international students to 7 percent of 
incoming students. First-generation college students have continued to comprise 11 percent of 
students. To support the admissions program, the college has doubled its spending on financial 
aid over the past decade. Today, approximately 52 percent of students receive financial aid with 
an average package of roughly $36,000. The college meets 100 percent of demonstrated need for 
all students receiving financial aid. 
 
Throughout this period, Reed has never faltered in its academic program. The faculty has 
sustained academic excellence in good times and bad. In the past decade, while student 
enrollment increased slightly, Reed has added 28 full-time faculty positions. Some of that 
increase has provided faculty members with more sabbatical opportunities to pursue individual 
scholarship. The current student-to-faculty ratio stands at 10.23-to-1, near Foster’s original goal 
of 10:1. 
 
The college retains its fundamental teaching mission and its commitment to Reed’s distinctive 
pedagogy. The younger faculty invest more energy in their personal research, which is essential 
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to their competitive position in the country, and there is increasing interest in revisiting both 
curriculum and pedagogy. 
 
Other new initiatives have included the following: 

 
• The humanities program was expanded in the early 1990s to include Chinese humanities, 

and the mandatory freshman humanities course—anchored in classical Greek and Roman 
cultures—was augmented in 2010 with Egyptian and Persian sources.  

• A major investment has also been made in the performing arts, including additional 
faculty and groundbreaking on a new state-of-the-art facility for theatre, dance, and 
music.  

• A new interdisciplinary major in environmental studies was added to the eleven other 
interdisciplinary majors offered at Reed with requisite additions to the faculty in key 
departments in the natural and social sciences. 

 
Many buildings have also been built or expanded during the last twenty years, including seven 
new residence halls, a new chemistry building (and major upgrading of the biology and physics 
buildings), an educational technology center, a campus center facility, expansion of the library, 
and a 760-seat auditorium. 

 
Reed remains classically marked by intense intellectualism, resistance to social conformity, and 
unconventional creativity, but it is today a much improved Reed with strong management in 
finance, administration, libraries, information technology, fundraising, public affairs, admissions, 
and student services. 
 
The Future: The Challenges for Reed 
 
In the next decade, Reed College must attract and retain the highest quality students and faculty 
suited to its mission and become the undisputed premier liberal arts college on the Pacific Rim. 
That aspiration will require a leader who, working in close collaboration with faculty, staff, 
students, trustees, and alumni, can harness the strengths of Reed’s historical educational model to 
serve a vital future. 
 
Student enrollment will be central to Reed’s future success. The times have gravely stressed the 
economic model of private colleges. There are a string of related challenges: expanding access 
while competing with peer colleges that provide need-blind financial aid and merit scholarships; 
a projected temporary decline in the national applicant pool; increased pressure against large 
tuition increases that have been necessitated by an “artisan” cost structure lacking efficiencies of 
scale; the increasing competitiveness for international students in higher education; the 
traditionally limited appeal of Reed’s program to rapidly rising ethnic communities; national 
skepticism about the value of a liberal arts education in financially stressed times; the increasing 
impact of technology on the ways students study, learn, and access information; and increasing 
exposure to global issues in the curriculum and study abroad programs. 
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Reed’s next leader must meet these and the challenges identified below, while preserving Reed’s 
distinctiveness.  
 
Articulate Reed’s message and mission 
 
Reed is fundamentally a teaching institution. It never succumbed to the siren song of research 
primacy, though it is an intellectual hothouse, dedicated to the ideals of the research enterprise. 
Its faculty invest their intellectual energy in creative pedagogy and in scholarship that will aid 
pedagogy. Reed believes that it teaches as almost no one else teaches; this mission requires a 
talented faculty and rare students. 
 
Reed has a competitive advantage in the modern world. It instills in its students intellectual rigor 
to achieve transformative creativity. Colin Diver, in his valedictory at the college Centennial 
Celebration, celebrated Reedies’ capacity to “read voraciously, argue endlessly, debate 
vigorously, master complex analysis and intricate argument,” the essential skills of 
transformative thought. Reed teaches, he argued, the capacity to “use analogy and metaphor,” 
“employ conditional reasoning,” and “take initiative in the face of ambiguity.” Incisiveness and 
originality are the hallmark of the contributions that Reedies make as scholars, entrepreneurs, 
professionals, and citizens. 
 
Reed exemplifies the combination of intellectual rigor and power of adaptability that higher 
education must demonstrate in these challenging times. It occupies a singular place, especially in 
the West. In the general mix of American liberal arts colleges, there needs to be one Reed—a 
college that stands committed to confident and disciplined individualism, focused and intense 
questioning, and the creativity that comes from inner direction to train the next innovators in 
today’s society. 
 
The next president of Reed must articulate the college’s historical mission in the context of our 
times, making self-evident the case for Reed. 
 
Recruit and retain gifted and intellectually curious students from a wide range of socio-
economic and racial/ ethnic backgrounds  
 
Reed’s educational model requires a distinctive style of student. When the college attracts 
brilliant, diverse, intensely creative young people who succeed exceptionally, it exemplifies the 
ideals of liberal arts education. Reed’s students are its raison d’être and its best ambassadors. 
 
In the last decade, the college has broadened and deepened its applicant pool, attracting more and 
more successful students. As students increasingly prosper, they build a virtuous circle of 
Reedies attracting Reedies. Every high school has a few potential Reedies, but many of them 
never explore the possibility of attending Reed. Sometimes they know the college and sometimes 
they do not. Sometimes counselors and families have an inaccurate view of the college—based 
on myth or past history—that keeps Reed off their college lists. First-generation students and 
ethnic or racial minorities may not be familiar with Reed or persuaded by its liberal arts program. 
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However, Reed has a story to tell of traditional strength and of new relevance: a liberal education 
at its best is ultimately practical.  
 
Reed has many of the tools of the admissions trade to help tell that story, but the work is 
incomplete. The president must guarantee that the institution, in all its parts, understands how 
central student recruitment is to the mission and success of the entire college, and that Reed 
continues to spread its message ever more broadly through tomorrow’s diverse population of 
prospective students.  
 
Sustain and expand programs to support students in all aspects of their lives at Reed 
 
Reed students are given considerable personal freedom in order to help them develop 
responsibility, self-reliance, and intellectual independence. The Honor Principle, which governs 
community behavior, has on occasion been misused as a license for libertarian behavior instead 
of for its intended purpose as a principle of self-restraint and commitment to community. While 
students have consistently applied the Honor Principle to proscribe acts such as stealing and 
cheating (Reed students are permitted to take unproctored exams anywhere on campus), it has 
been less effective when applied to abusive sexual activity and the use and abuse of alcohol and 
other drugs. 
 
The Division of Student Services has done exceptionally well, engaging the energetic Reed 
student culture to build a healthier and more inclusive community. Student Services, with 
considerable student support, has mounted a sustained and comprehensive effort to combat 
misuse of alcohol and other drugs and to address issues of sexual misconduct. In addition to 
stronger enforcement measures, Student Services has expanded the range of educational, 
preventive, and therapeutic resources on campus. 
 
Presidential leadership has been essential to this success and this success must be sustained. 
Helping individual students attain their highest potential must be a more integrated, community-
wide effort. Without undermining the rigor of the Reed educational model or breaching proper 
protocols of confidentiality, the new president needs to facilitate an environment where faculty 
are comfortable working more closely with Student Services, where faculty and students 
embrace the responsibility inherent in the Honor Principle, and where the entire community 
helps to build a culture of success and inclusion. 
 
Expand and support diversity as an essential component of a creative Reed education 
 
Reed has made great progress in diversifying its student body, but much less progress with its 
faculty. It has recently appointed its first dean for institutional diversity to orchestrate the 
college’s many diversity initiatives. Reed must sustain and expand its commitment to building an 
ethnically, racially, and economically diverse student body, faculty, and staff. 
 
Diversity fits naturally into the Reed ideology. The college needs and welcomes a variety of 
perspectives, and believes that learning emerges from a community that listens respectfully to all 
points of view but continues to challenge assumptions. In the modern world, diversity is essential 



 

10 
 

to productive and creative thought. Presidential focus, effort, patience, persistence, and moral 
leadership will be needed to convert recent momentum in favor of inclusion and diversity into 
positive and lasting organizational change. 
 
Inspire and sustain faculty in their pedagogy, scholarship, and governance 
 
In the current climate, Reed consistently recruits faculty members of high quality. They come 
from research-intensive universities to a college fundamentally committed to teaching. The Reed 
faculty has evolved a symbiotic teacher-scholar model that still puts primacy on teaching, but 
this model sits uncomfortably with the prevailing norms of graduate training, creating tension 
especially for the untenured who must worry about their competitive position if they leave Reed. 
In recent decades, growing numbers of tenured faculty have sought to maintain external 
scholarly visibility as part of their professional identities. Reed needs to refine its teacher-scholar 
model, maintaining the emphasis on the teacher but acknowledging the importance of the 
scholar. 
 
Faculty governance is an inviolate tradition at Reed. The faculty is the steward of the academic 
program of the college. To provide students with an intellectually rich and rigorous education, 
the faculty must periodically assess, critique, refine, and, if necessary, reform the curriculum and 
other aspects of the academic program. Discussions of the academic program must occur at the 
departmental, divisional, and college-wide level. As the faculty has grown and departmental 
autonomy has increased, it has become more difficult for the faculty to have the conversations 
necessary to define Reed’s academic future as a whole, and to decide how the college should 
allocate resources to realize that future. The president must play a central role in drawing the 
faculty into these crucial conversations. The president must respect and support the tradition of 
faculty governance while leading the faculty toward a common vision of the college's future. 
 
Engage local and national audiences to reinforce the Reed mission and message 
 
Portland is a vibrant city with a population of 584,000 (2.23 million in the metropolitan area). It 
has become one of the nation’s most livable regions, ranked among the best-managed cities in 
America, hailed as a top spot to work, and favored as a great place to do business, enjoy the arts, 
pursue outdoor recreation, and make one’s home. Indeed, years of cooperative urban planning 
between developers and those interested in ecology and habitability have transformed Portland 
from a provincial Western city into an exemplary American metropolis. It is a natural home to 
Reed, and Reed should have a prominent position in Portland. Reed needs more local connective 
tissue. The civic leadership needs to see Reed students in community service and Reed faculty on 
community boards, each reinforced by a president’s message. Local employers need to believe 
that they can recruit Reed students and graduates as talented and capable innovators of the future. 
Unfortunately the local press has been inclined to document Reed’s student misdemeanors and 
misfortunes more often than its vital connection to the life of the city. Their stories, on a few 
spectacular occasions, have been echoed in the national news. The president must lead the 
painstaking effort, locally and nationally, to alter the prevailing narrative. Reed is an institution 
that is essential to the future, in Portland and beyond. It needs a broader community that 
understands and believes this. 
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Create a culture of pride and philanthropy in the Reed community, including faculty, students, 
staff, and alumni 
 
Traditionally Reed’s core constituencies have contributed only modestly to the financial needs of 
the college. Until recently, the college depended on the generosity of a few large donors. Today 
the college has a genuinely professional office of college relations. Roughly 30 percent of alumni 
contribute, a huge improvement over previous decades. Centennial Reunions 2011 was joyous 
and inspiring, and achieved unprecedented attendance.  
 
Reed needs a complete culture of philanthropy where all constituencies of the college contribute, 
no matter how modestly. Faculty and staff need to model student expectations through their own 
financial contributions. Students must build upon their current nascent efforts to support Reed 
financially and establish expectations for their own future participation as alumni. 
 
Reed College alumni are a widely divergent, individualistic, and often strongly opinionated 
group. Many are fiercely loyal and wonderfully generous to the college. Others have been more 
aloof and a few are embittered. Reed’s alumni contribution rate is still low compared with other 
prominent small colleges, and so the alumni remain an incomplete part of Reed’s donative base. 
The new president needs to foster a stronger culture of institutional ownership and loyalty among 
all constituencies, including the alumni, drawing on contributions of their expertise as well as 
their financial support. That will include supporting budding alumni networks in peer-to-peer 
fundraising and career services. To do this, the president will need to relate well to many 
different kinds of people, individually and in groups, as he or she builds the apparatus and 
culture of philanthropy and travels around the country raising money and support for the college. 
 
Build and sustain Reed’s administrative leadership  
 
Reed’s administration has grown in size, complexity, talent, and experience over the past two 
decades. It has made management progress on every front. At present, however, four of the 
college’s six vice presidents and deans are relatively new to their positions and the longest 
serving vice president is nearing retirement. 
 
This is an opportunity for a new president to sustain progress by retaining and mentoring an 
impressive group of administrators and by recruiting talented and experienced replacements for 
the vacancies that will inevitably occur. 
 
Personal Qualifications 
 
In addition to the base qualifications any president of a liberal arts college should have, a 
president best suited to succeed at Reed College will: 
 
• Have the passion, eloquence, and energy to herald Reed’s message convincingly to all 

constituencies, internal and external; 
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• Exhibit a genuine enthusiasm for Reed’s intellectual intensity and its academic traditions;  
 
• Be able to frame issues and bring focus to the core of a problem, then facilitate dialogue and 

understanding among various constituencies, and, through effective use of persuasion and the 
bully pulpit, advance the community to a solution; 

 
• Have an appetite for fundraising and the ability to elicit gifts, large and small; 
 
• Possess a demonstrated commitment to diversity and a nuanced understanding of the 

challenges involved in leading a community to seek out and embrace members with a wide 
range of different perspectives, values, and backgrounds; 

 
• Bring strong administrative leadership experience, good mentoring skills, and the ability to 

operate in a participatory or facilitative decision-making style;  
 
• Be familiar with the budget model of private colleges, and have direct or equivalent 

experience managing its key elements; 
 
• Be astute in finding leadership opportunities in difficult times, using adversity as a catalyst 

for improvement; 
 
• Exhibit warmth, humor, and enthusiasm in working with faculty, staff, and students in a 

hyper-engaged democratic community;  
 
• Demonstrate the personal confidence to lead, the humility to listen, and the propensity to 

support the efforts of others and to credit their contributions; 
 
• Have the ability to command respect by personal integrity and open communication style, 

with a natural predisposition for inclusion and transparency; 
 
• Be outgoing, gregarious, genial, and charismatic; 
 
• Be nimble and creative, willing to take risks but not gambles (with the wisdom to know the 

difference) in going against the current to preserve Reed’s mission and values; 
 
• Embrace Reed’s cultural tradition of non-conformity;  
 
• Appreciate an egalitarian culture in which even the president must forgo the privilege of a 

dedicated parking space. 
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To Apply  

Reed College has retained Isaacson, Miller, a national executive search firm, to assist in this 
search. Confidential inquiries, nominations, referrals, and resumes with cover letters should be 
sent in confidence to:  

John Isaacson, President 
David Bellshaw, Vice President & Director 

Maggie Saar, Senior Associate 
Isaacson, Miller 

263 Summer Street 
Boston, MA 02210 

reed.president@imsearch.com  
 

Electronic submission of materials is strongly encouraged. 
 

Reed College is an equal opportunity employer. 
  

mailto:reed.president@imsearch.com
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Appendix A 
 

Reed at a Glance 
 

People 
 

• 1,474 students 
o 55% women, 45% men 
o 25% minority enrollment 

• 162 faculty members 
• 362 staff members 
• 30 trustees 

 
Academics 
 

• 10:1 student-to-faculty ratio 
• Conference-style interactive teaching method with small classes (average of 15 students) 
• 23 departmental and 12 interdisciplinary majors in the arts, sciences, humanities, and 

social sciences 
 
Distinctions 
 

• A higher percentage of Reed graduates go on to earn Ph.Ds. across all fields than do 
graduates of all but three other U.S. colleges and universities 

• In the life sciences, Reed is one of the top two institutions of higher learning for the 
percentage of graduates who earn Ph.Ds. 

• Students regularly win Fulbright, Watson, National Science Foundation, and other 
fellowships 

• Reed has produced 31 Rhodes Scholars, second only to one other liberal arts college 
• The faculty has received national recognition for commitment to teaching 

 
Costs and Financial Aid 2011-12 
 

• Tuition and fees are $42,800 per year 
• Typical room and board is $11,050 per year 
• Approximately half of Reed students receive financial assistance  
• The average financial aid package is $35,990 
• Reed’s needs-based financial aid program meets 100% of demonstrated need for all 

admitted students 
 
Budget  
 

• The 2011-12 operating budget is approximately $78 million plus an auxiliaries budget 
(room and board) of an additional $11 million 
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• Reed has tax-exempt bonds issued in the approximate amount of $85 million 
• Bond rating:  Moody’s Aa2/VMIG1 with a stable outlook, Standard & Poor’s AA- with a 

stable outlook 
 
Campus and Environs 
 

• Reed’s beautiful 116-acre tree-lined campus in residential southeast Portland features a 
lake and canyon with abundant wildlife and native plants 

• Facilities include 24 buildings and 23 residence halls 
• Recent improvements include a new technology building, expanded and renovated 

physics laboratories, and additions and expansions to the library, biology building, studio 
arts building, sports center, and psychology building 

• Downtown Portland is about 15 minutes by bus 
• Mt. Hood and Reed’s ski cabin are about 90 minutes away to the east 
• The Pacific coast is about 90 minutes away to the west 
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Appendix B 
 

Mission of the College 
 

The Mission of Reed College 
 
Reed College is an institution of higher education in the liberal arts devoted to the intrinsic value 
of intellectual pursuit and governed by the highest standards of scholarly practice, critical 
thought, and creativity.  Its undergraduate program of study, leading to the degree of Bachelor of 
Arts, is demanding and intense and balances breadth of knowledge across the curriculum with 
depth of knowledge in a particular field of study.  The goal of the Reed education is that students 
learn and demonstrate rigor and independence in their habits of thought, inquiry and expression. 
 
The Reed Education 
 

1. The Reed education balances broad study in the various areas of human knowledge and a 
structured, in-depth study in an academic discipline through degree requirements 
established by the faculty.  

2. The educational program’s pedagogies are characterized by close interaction of students 
and faculty in an atmosphere of shared intellectual and scholarly concern and active 
learning. Small conference and laboratory classes are the norm, providing students the 
opportunity to demonstrate intellectual initiative and creative engagement.  

3. College-wide distribution requirements provide a foundation for all students in the 
assumptions, basic theoretical frameworks, techniques, and current literature of a range of 
academic disciplines, both humanistic and scientific.  

4. The program in a student’s major area of study is an intensive examination of the objects, 
literature, theoretical concerns, and research models characteristic of an academic 
discipline. Among the requirements for the major are successful performance on a junior 
qualifying examination, completion of a yearlong senior thesis based on original research 
or artistic expression, and a successful oral defense of the thesis before an 
interdisciplinary faculty board.  

5. The Reed education is distinguished by a yearlong interdisciplinary Humanities course, 
required for every first-year student. The College further encourages interdisciplinary 
study through upper-division Humanities courses, as well as established interdisciplinary 
majors representing areas of research and scholarship that span traditional disciplines.  

6. To ensure the highest quality education for its students, the College supports and 
encourages scholarly research by the faculty and the application of such scholarship 
throughout the teaching program.  

 
Operating principles of Reed College 
 

1. The educational mission of the College requires the freest exchange and most open 
discussion of ideas. The use of censorship or intimidation is intolerable in such a 
community.  
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2. All members of the College community, including students, faculty, and staff, are 
governed by an honor principle, which emphasizes personal responsibility and mutual 
respect in the conduct of one’s affairs.  

3. Because the College fosters and defends academic freedom, it avoids taking positions on 
political issues that do not directly affect the fulfillment of its educational mission.  

4. The College has no religious affiliation and maintains neutrality regarding religions and 
religious practices.  

5. Any post-baccalaureate educational program that the College chooses to offer must be 
consistent with and supportive of the College’s central educational mission.  

6. Reed is by design a small college that values opportunities for in-depth and sustained 
academic exploration and the development of close professional relationships among 
students, faculty, and staff.  

7. The activities of the staff are essential to the well-being of the institution, and, in areas 
related to the educational program, the staff supports and advances the pursuit of the 
College’s academic goals.  

8. Students are not divided by academic ability or promise, and there are neither “honors” 
degrees nor other such programs.  

9. Each student works with a faculty advisor, who helps plan a course of study that is 
consistent with the student’s academic goals and that meets the distribution and major 
requirements. Faculty advisors also provide evaluation and advice related to the student’s 
performance.  

10. Instructors provide students with frequent and substantive evaluation of their 
performance in order to promote student intellectual growth. Although grades are 
recorded for all classes, they are not routinely reported to students.  

11. The affairs of the College are conducted under constitutional government that accords 
primary governing responsibility to faculty, students, and staff within their appropriate 
spheres, and encourages collaboration and cooperation among all constituents in the 
development of policies of general concern. Matters concerning the curriculum are 
ultimately decided by the faculty.  

12. Reed is a residential college that provides on-campus housing in small residential 
communities for a majority of its students in order to sustain vibrant social and 
intellectual exchange outside of the classroom and laboratory.  

13. The College believes that pursuit of its academic goals is advanced by actively seeking a 
student body, a faculty, and a staff that reflect a diversity of social, racial, and ethnic 
backgrounds.  

14. The College seeks to attract and enroll students solely on the basis of their suitability for 
the academic program, and, to the degree possible, without regard to financial need or 
other disadvantages unconnected with academic performance or ability.  

15. In service of its educational mission, the College provides a broad array of counseling 
and health-related programs, cultural events, extracurricular and community service 
activities, and recreational sports to support the academic growth and physical and 
emotional health of its students.  
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Appendix C 
 

Governance 
 

Board of trustees 
 
Legal authority for the operation of the college, under the charter granted by the State of Oregon, 
rests with the board of trustees. A charter and bylaws (Bylaws of the Reed Institute) provide for a 
minimum of 30 and a maximum of 50 trustees, of whom one is the president of the college. Four 
are selected by the alumni association, one annually, each for a term of four years. The other 
trustees are elected by the board, with a nominating committee ordinarily presenting names for 
consideration; such trustees serve for a term that is normally five years, but these terms are 
renewable. There are currently 30 trustees, 20 of whom are alumni. 
 
In practice, it is generally recognized as a chief responsibility of the board of trustees to select 
the president of the college. This task is undertaken by a search committee appointed by the chair 
of the board and consists of both trustees and members of the faculty. The board also approves 
faculty appointments, which are recommended by the president and approved by an academic 
affairs committee of the board. Other specific and important responsibilities of the board include 
approval of the college budget, including the general salary schedules; management of 
investment and other financial and property considerations, with the assistance of an investment 
counsel; approval of new buildings and general planning and upkeep of the campus; and 
assistance in fundraising.  
 
The board of trustees meets three times a year, in Portland. 
 
Organization of the college 
 
See the college organization chart. 
 
President 
 
The president is appointed by and responsible to the board of trustees. The president is the chief 
executive officer of the college and also the presiding officer of the faculty and the representative 
of the faculty to the board. The president is an ex officio member of Committee on Academic 
Policies and Planning (CAPP) and presides at meetings of the Committee on Advancement and 
Tenure (CAT). The president recommends the appointment, promotions, salaries, academic 
tenure, and other conditions of employment for the members of the faculty and for administrative 
officers. Within budgetary and other limits set by the board of trustees or its executive 
committee, the president also employs other required staff members of the college. The president 
recommends budgets for the management and operation of the college, and is responsible for 
sound financial conduct of the college. The president reports on the state of the college and 
makes recommendations on desirable changes or clarification of policy at each regular meeting 
and at appropriate special meetings of the board. The vice president for college relations, the 
dean of the faculty, the vice president and dean of student services, the vice president/treasurer, 

http://web.reed.edu/catalog/people/trustees.html
http://web.reed.edu/ir/orgchart.html
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the dean of admission, the dean for institutional diversity, and the director of institutional 
research report to the president. 
 
Dean of the faculty 
 
The dean of the faculty is the chief academic officer of the college. Working with the Committee 
on Advancement and Tenure (CAT), the dean oversees and coordinates the recruitment of new 
faculty members and the evaluation and advancement of the existing faculty. Working with the 
Committee on Academic Policies and Planning (CAPP), the dean oversees and assists in the 
planning and development of educational policy and the academic program. The dean is an ex 
officio, non-voting member of both committees and is the chair of CAPP. The dean is the 
representative of the faculty to the president and to the external community. The dean is the 
second administrative officer after the president and may act for the president in his or her 
absence. 
 
Faculty 
 
The faculty formulates and administers educational policy, including but not limited to 
requirements for admission; procedures for registration, withdrawal, and transfer; graduation 
requirements; curriculum; grading and examination policy; student living, conduct, and academic 
discipline; and other areas not under the purview of the trustees or other decision-making body. 
 
Community constitution 
 
The faculty and student body jointly enacted a constitution of the Reed community, according to 
which they share responsibility for the governance of community affairs. 
 
  

http://web.reed.edu/dean_of_faculty
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Appendix D 
 

Admissions, Retention and Endowment 
 

First-Year Student Admissions 
 

Applicant Statistics 
 
Year Inquiries Applicants Accepted 

Applicants 
Acceptance 
Rate* 

Matriculants Yield 

2002 31, 321 1,847 1,015 55% 316 31% 
2003 30,794 2,282 1,044 46% 301 29% 
2004 29,317 2,485 1,180 47% 339 29% 
2005 22,782 2,646 1,200 45% 353 29% 
2006 23,670 3,054 1,223 40% 377 31% 
2007 25,119 3,365 1,154 34% 347 30% 
2008 21,482 3,485 1,132 32% 330 29% 
2009 19,019 3,161 1,281 41% 368 29% 
2010 19,218 3,075 1,311 43% 373 28% 
2011 20,142 3,059 1,219 40% 374 31% 

*based on total number of applications 
 
 
Where do Reedies Come From? 
 
Geographic Distribution of 2010 Entering Class 
 
Percent Origin 
26% California 
23% Northeast 
15% Northwest 
13% Mountain/Southwest 
9% Midwest 
7% South 
7% International 

 
The fall 2010 entering class came to Reed from 44 states, the District of Columbia, and from 18 
countries. Fifty-nine percent enrolled from public secondary schools, thirty-two percent from 
private, four percent from religious schools, three percent from charter/home schools or other, 
and two percent were unknown. 
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Retention 
 
Graduation Rates 
 
First-Year 
Students 
Entering Year 

Number in 
cohort 

Graduating in: 

4 years 5 years 6 years 
1982-83 242 28% 47% 54% 
1983-84 297 31% 52% 58% 
1984-85 244 33% 55% 63% 
1985-86 300 36% 56% 63% 
1986-87 322 33% 58% 65% 
1987-88 313 40% 67% 69% 
1988-89 311 42% 61% 63% 
1989-90 305 42% 61% 66% 
1990-91 282 32% 50% 56% 
1991-92 293 47% 65% 66% 
1992-93 310 48% 64% 68% 
1993-94 327 45% 63% 65% 
1994-95 301 46% 62% 66% 
1995-96 352 47% 66% 70% 
1996-97 357 45% 63% 68% 
1997-98 315 46% 67% 72% 
1998-99 338 49% 66% 70% 
1999-00 331 52% 68% 73% 
2000-01 358 57% 72% 75% 
2001-02 349 58% 71% 75% 
2002-03 307 60% 76% 77% 
2003-04 298 57% 76% 78% 
2004-05 333 59% 76% 79% 
2005-06 348 59% 76% 79% 
2006-07 371 60% 73% - 
2007-08 337 70% - - 

 
Caveats 

1) New first-year students 
2) Excludes transfers 
3) Includes all full- and part-time 
4) Graduation year reflects activity from 7/1 through 6/30 (FY) 
5) Reflects recent coding corrections from prior year’s information 

  



 

22 
 

Endowment 
 
Endowment Growth  
 
Fiscal Year Endowment ($ million) 
1982 15 
1983 25 
1984 23 
1985 30 
1986 43 
1987 68 
1988 64 
1989 75 
1990 90 
1991 98 
1992 116 
1993 125 
1994 129 
1995 152 
1996 173 
1997 209 
1998 248 
1999 268 
2000 350 
2001 325 
2002 293 
2003 298 
2004 337 
2005 352 
2006 390 
2007 462 
2008 444 
2009 329 
2010 374 
2011 411 

 
 
 
 

 
 


